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ABSTRACT 
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(AE) instructors understand how to administer and interpret standardized 
tests and how such standardized tests can provide one basis for instructional 
placement and curriculum choices . It also provides information on legislative 
mandates for accountability and performance-based funding that drives the 
reform system in AE . The pretest and posttest appear first. Each of the five 
units consist of some or all of the following components: objectives; 
informational material; exercise(s); self test(s); worksheet ( s) ; and answer 
keys. Unit topics are as follows: (1) the role of assessment in AE; (2) 

understanding test reliability and validity; (3) administering standardized 
tests; (4) interpreting test results to adult students; and (5) 
accountability and student tracking. Appendixes contain the following: 
correlations of student success to tracking (SSTS) reports to indicators of 
program quality; list of SSTS reports; adult basic education (ABE) 1997 basic 
skills track; ABE 1997 functional skills track; and pretest and posttest 
answer keys. (YLB) 
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FOREWORD 

Educators working with adult basic education, GED, and adult high school students are a 
special breed of teachers. They have chosen to work with adult students in a self-paced 
classroom environment where every student in the room may be working on different 
materials and at a different academic level from every other student in that room. How then 
do adult educators know what to do with such diversity? One of the first steps is 
understanding the assessment process and how to use it to successfully guide and 
individualize classroom instruction. 

This workbook, ASSESSING THE ADULT STUDENT, has been prepared by experienced 
adult assessment staff to help new adult education instructors understand how to administer 
and interpret standardized tests such as the Test of Adult Basic Education (TABE), and how 
such standardized tests can provide one basis for instructional placement and curriculum 
choices. It also provides information on legislative mandates for accountability and 
performance-based funding that drives the reform system in adult education. 

Unit h. The Role of Assess menl in Adult Education 

The Role of Assessment in Adult Education provides an overview of why we test adult 
students. 

Unit II: Understanding Test Reliability and Validity 

Understanding Test Reliability and Validity explores standardized achievement tests and 
explains the importance of test reliability and validity to the classroom instructor. 

Unit HI: Administering Standardized Tests 

Administering Standardized Tests provides information on student preparation, administration 
of standardized tests, and teaching to the test. 

Unit IV: Interpreting Test Results to Adult Students 

Interpreting Test Results to Adult Students addresses the necessity of subtlety which is 
needed for interpreting student test results. 
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Univ V: Accountability and Student Tracking 

Accountability and Student Tracking examines a sample student tracking system and the 
connection between educational accountability and continued funding for adult education 
programs. 

Whether the information in this manual is new to you or is serving as a refresher, we think 
that you will find it immediately applicable to your adult education classroom The next two 
professional development manuals, THE PHILOSOPHY OF TEACHING ADULT 
STUDENTS and FROM THEORY TO PRACTICE: ADULT INSTRUCTIONAL 
METHODOLOGIES, will also supplement your training. Then you will be able to review 
the Basics for Successful ABE, GED or AHS manuals too. Finally, each of these six manuals 
is accompanied by videos, pre-post assessments; and instructor, student, video and audio 
evaluations. 
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QUALITY PROFESSIONAL DEVELOPMENT PROJECT 

assessing the ADULT STUDENT 

PRE-TEST 



Name: 



Date: 



CIRCLE THE CORRECT ANSWER FOR EACH QUESTION; 

1 . The purpose of the Official GED Practice test is to: 

a. predict high school achievement levels. 

b. determine readiness to take the full-length GED test. 

c. determine attitudes towards taking the full-length GED test. 

d. provide specific information that may be used to design curriculum. 

2. The best type of assessment to determine an individual’s current academic skill is: 

a. an aptitude test. 

b. an achievement test. 

c. self-report survey assessment. 

d. learning style assessment. 

3. Student records are protected legally by the: 

a. family Educational Rights and Privacy Act. 

b. student Rights Act. 

c. educational Notice Act. 

d. none of the above. 

4. Which of the following is NOT a characteristic of a standardized achievement test? 

a. in-depth coverage of specific learning objectives 

b. the presence of norms for interpretation of results 

c. uniform test administration procedures 

d. specific scoring directions 

5. It is considered ethically permissible for teachers to: 

a. use standardized test items in their own classroom tests. 

b. tutor students on specific subject matter of an upcoming standardized test. 

c. explain to students the mechanics of taking a standardized test. 

d. exclude students if they are expected to do^oorly on standardized tests. 
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6. Which of the following laws mandate assessments for disabled students to develop 
individual education plans? 

a. Zollie Maynard Act 

b. IDEA 

c. PL- 142 

d. all of the above 

7. The trend toward performance-based funding will have the following effect(s) on 
adult education: 



a. stricter accountability for student success. 

b. increased funding for adult programs. 

c. fewer accepted methods of assessment for evaluating student progress. 

d. all of the above. 



8 . 




A learning style assessment is used to determine: 

a. the most effective way a student learns. 

b. current academic skills. 

c. strengths and weaknesses. 

d. none of the. above. 



9. A measurement of student performance at the end of instruction is: 

a. performance-based. 

b. competency-based. 

c. achievement tests. 

d. all of the above. 



10. Blueprint 2000, Florida’s system of school improvement and accountability, 
includes in its goals: 

a. student performance. 

b. student retention. 

c. adult literacy. 

d. a&b. 
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An alternative assessment such as an applied performance test measures: 

a. how a person performs in actual adult life situations. 

b. observations of demonstrated skills. 

c. student portfolios. 

d. none of the above. 
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12. Primary elements common to standardized test administration. 

a. test directions are written as a script and are meant to be read verbatim 

b. test is timed 

c. consistency and accuracy in scoring procedures 

d. all of the above 
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Which of the following is not a key term in educational reform 9 

a. performance standards 

b. adequate progress 

c. open entry/open exit 

d. accountability 

The best instrument to measure a student’s potential to learn within a specific 
content area is: 



a. an achievement test. 

b. a temperament factor assessment. 

c. an interest inventory. 

d. an aptitude test. 

15. The percentage of correct scores is NOT typically used in interpreting results for 

which type of test? 

a norm-referenced: where a student stands in relation to other students 

b criterion-referenced: how a student’s test performance compares to some 

absolute standard 

c. objectives-referenced: how well the students masters specific instructional 

objectives 

d domain-referenced: how well a student is likely to perform on similar 
items, drawn from the same content area 
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Name: 



Date: 



CIRCLE THE CORRECT ANSWER FOR EACH QUESTION: 

1 . Achieving-at-a-grade-level is: 

a. a meaningless term statistically. 

b. an expectation that we should have for all our students. 

c. average performance for students in that grade. 

d. an arbitrary assessment based on standardized achievement test scores. 

2. What is standardized on a standardized achievement test? 

a. the anticipated level of performance 

b. the conditions for test administration 

c. the test validity 

d. the purpose for which the test is given 

3. Standard scores express an individuals's position in the distribution of scores 
in terms of: 

a. standard of performance. 

b. standard deviations from the mean. 

c. standard deviations from the maximum possible score. 

d. deviations from a standard of performance. 

4. A term which represents the most typical score in a group of scores is called: 

a. central tendency. 

b. correlation coefficient. 

c. composite score. 

d. standard score. 

5. Mr. Jones allows his students an extra 20 minutes on a standardized achievement test. 
What is the major consequence of his actions? 

a. The reliability of the test scores will increase. 

b. The content validity will decrease. 

c. Norm-referenced interpretations of the scores will not be meaningful. 

d. Criterion-referenced interpretations of the scores will be not be meaningful. 
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6. Test scores of one or more defined groups considered to be representative are called: 

a. achievement values. 

b. standard scores. 

c. norms. 

d. frequencies. 

7. How adult education receives its funds and the amount received will be determined 

by: 

a. the size of the adult education program. 

b. the success of the students in the program. 

c. the number of students who obtain high school or GED diplomas. 

d. all of the above. 



8. When two forms of a test are used to measure progress of students within a school 
term, it is critical that the test results demonstrate. 

a. parallel-form reliability. 

b. split-half reliability. 

c. predictive validity. 

d. content validity. 



9. Increasing the number of questions on a given test: 

a. makes the test more difficult to score. 

b. increases the reliability of the test scores. 

c. increases the standard error of measurement, 
d decreases the reliability of the test scores. 



10. Two of the Blueprint 2000 goals are deemed equal and of particular significance to 
adult education; they are: 



a. 


goals 3 


b. 


goals 5 


c. 


goals 3 


d. 


goals 1 



& 

& 

& 

& 



5. 

7. 

7. 

3. 





via. 



ASSESSING THE ADULT STUDENT: POST-TEST 



1 1 . The ability to reason and make judgments and to do well in school would best be 
measured with what type of assessment? 

a. standardized achievement test 

b. aptitude test 

c. learning style assessment 

d. teacher-made achievement test 



12. The type of statistical measure which determines the correlation between the Official 
GED Practice Test scores and the full-length GED test scores is called: 

a. content validity. 

b. predictive validity. 

c. test-retest reliability. 

d. split-half reliability. 

13. Priorities of Florida education reform are: 

a. performance standards. 

b. adequate progress. 

c. assessment. 

d. all of the above. 



14. Which of the following practices is considered ethical for test users? 

a. Administering alternate forms of a test as practice 

b. Advising examinees in advance of the nature of the test 

c. Teaching the specific content of an upcoming test 

d. Using standardized test questions on locally constructed tests 

15. Teachers often prefer criterion-referenced tests to norm-referenced tests because: 

a. they are concerned with how their students relate to other students in national 
comparisons. 

b. they need to compare the learning in their class to that of other classes. 

c. they are concerned with the specific, discrete knowledge or skills that are 
assessed rather than global constructs. 

d. they are more reliable. 
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UNIT I: THE ROLE OF ASSESSMENT IN ADULT EDUCATION 
The. learner will be able to: 

Identify the types of assessments that are used in adult education 
programs. 

s/ Understand the typical uses of educational testing information. 



THE ROLE OF ASSESSMENT IN ADULT EDUCATION 

Students entering an adult education program begin the process with an assessment of their 
basic educational skills. This assessment is the initial first step in determining the students’ 
level of academic skill and the strengths and weaknesses they bring to the program. With 
proper assessment, they can be accurately placed in the program at the most effective 
learning level. 

Research shows that a primary reason for enrollment in an adult education program is to 
complete a high school education. Other related goals include improving basic skills needed 
to get a new or better job, personal self-improvement, and basic literacy. Of all the uses for 
assessment, perhaps the most important is to measure the student’s ability to attain his or her 
goals. This is shown by the variety of assessments available for educational planning: 

► Standardized and Teacher-made Achievement Tests 

► Study Skills Assessments 

► Aptitude Tests 

► Interest Inventories 
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► Learning Style Assessments 

► Minimum Competency Tests 

► Diagnostic Tests 

► Alternative Assessments 

The following is a list of terms: 

^ TESTING has a systematic procedure and a set of questions, and provides 
a sample of behavior within whatever area the test is measuring. For example, if we 
ask a student to identify the subject of a sentence, and he does so, we can document 
that he is displaying the desired behavior. 

MEASUREMENT , a broader idea than testing, is the process of obtaining 
information about an individual and assigning a numerical value to what is being 
measured. For example, a checklist can be used to obtain a numerical measure of 
how accurately a student demonstrates a first aid procedure. 

v? ASSESSMENT , the full collective term for gathering information about individuals, 
involves multiple measures such as tests, observation checklists, self-report data, and 
interviews. 

ALTERNATIVE ASSESSMENTS provides additional options for learners 
to prove their knowledge and understanding of instructional material. Applied 
performance tests, anecdotal records, assessment portfolios and behavioral 
checklists are examples of alternative assessments 

Applied performance tests measure how a person performs in actual adult life 
situations like balancing a checkbook and completing a job application * 



Anecdotal records are short narratives of interesting, amusing, or biographical 
incidents. 



ASSESSING THE ADULT STUDENT: UNIT 1 



Assessment portfolios may comprise collections of both in-class and out-of-class work 
that a student and teacher discuss and. evaluate. * 

Behavioral checklists may be used to record observations of demonstrated skills 
such as personal interaction and communication skills. * 

* Adult Learning . Vol. 2, No. 7, May 1991. 

There are many significant reasons for using measurement in education: 

■ Instruction: to identify appropriate classroom materials to match students’ 
instructional needs. Standardized achievement tests, such as the TABE, identify the 
student’s current skills and the knowledge base brought to the test. 

■ Diagnosis: to provide information on specific areas of weakness and strength for use 
in constructing a learning plan for an individual student. Diagnostic tests are usually 
given after placement exams have determined the program level for the student; but 
they are useful for individualized instruction. 

■ Learning style identification: to ensure that the instructional style and 

methodologies match the dominant learning style of the student. Learning style 
assessement s show that students leant in a variety of ways; matching our teaching 
style and learning activities to a student’s learning style means that students will 
probably find it easier to leant. 

Accountability: to measure student performance at the end of instruction (called 
“performance-based instruction”). Competency-based instruction relies on periodic 
testing to show progress toward meeting instructional objectives. Achievement tests 
are used to determine how well a student has mastered the specific content of a given 
unit or course, or may be designed to test student knowledge across several 

is 1 
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disciplines. For example, a test in chemistry may determine a student’s knowledge of 
the atom; the Stanford Achievement Test assesses knowledge over several academic 
disciplines and often at a particular grade level. Because teacher-made achievement 
tests are based on classroom instruction, they have greater content validity than do 
standardized achievement tests. 

■ Program Planning: to decide where to place students within instructional programs. 

■ Legislative accountability: to comply with state and federal legislation Test results 
are used for accountability in establishing minimum competency standards and 
determining if schools and programs are truly accomplishing the goals for which they 
were created. In addition, they legislatively mandate some tests. For example, the 
following (English language versions only) are approved tests for determining level 
of instructional eligibility in adult education programs: 

1 Test of Adult Basic Education (TABE) 

2. Adult Basic Learning Examination (ABLE) 

3. Basic Skills Assessment Program (BSAP); and, 

4 Minimum Essential Tests (MET). 

In vocational programs of 450 or more contact hours, students are required to prove 
mastery of basic skills before receiving the postsecondary training certificate for 
their chosen program. The TABE is the most widely used basic skill’s test in Florida 
for this purpose. 

The Zollie Maynard Act, IDEA, PL- 142, and other laws mandate assessments for 
disabled students for developing individual education plans. Additional federal 
legislation protects the rights of disabled students and ensures that we will provide 
reasonable testing accommodations. 
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■ Establishing minimum competency: to provide minimum competency tests which 
are required by the State of Florida in high school programs (GED, HSCT) and in 
vocational training programs (TABE). Minimum competency testing is also used for 
state certification of teachers and counselors and national certification of vocational 
evaluators. Minimum competency tests are used when program designers have set 
a minimum level of standards they will accept for making pass/fail decisions about 
students. 

■ Exit testing: to cover postsecondary vocational training programs, high school 
graduation requirements, the GED and HSCT, and personnel certification and 
licensure requirements. 

■ Counseling and guidance: to assist students in realistically evaluating their skills, 
interests, and talents when making decisions about education and employment 
planning. The most common types of assessments used in career guidance and 
planning include aptitude tests, interest inventories, learning styles and temperament 
factors (Myers-Briggs or Keirsey). 

Aptitude tests measure potential to learn. General intelligence tests are aptitude tests, 
but so are tests measuring verbal and numerical ability, spatial perception, clerical 
skills, form perception, and fine and gross motor dexterity. Because aptitude tests 
measure potential, these tests can be used to investigate discrepancies such as when 
students who show an ability to learn demonstrate poor academic skills in the 
classroom. Motivation problems, a learning style that does not match the instructional 
style or personal problems that require non-academic intervention, may cause such 
discrepancies. 

Interest inventories are used to help individuals learn more about themselves and the 
world of work so they can make better choices about their education and career. 
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■ Program evaluation and development: to provide district-wide testing information 
that enables legislators to decide the appropriate allocation of financial resources, and 
enables educators to plan the number and types of remedial classes needed. 

■ Employment decisions: to provide aptitude tests which can enable employers to 
make informed decisions in matching a job with the best-suited candidate; to help 
current employees plan how to enhance their skills to prepare them for advancement 
or new job responsibilities; and to determine an individual’s workforce readiness with 
essential skills such as computer literacy, customer service, time management and 
conflict resolution. 

In conclusion, an effective assessment system should combine the resources of the student, 
the testing instruments, the classroom instructor, and an academic/vocational advisor to 
enable our students to achieve their educational/career goals. 



*************************************** 
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TYPES OF EDUCATIONAL ASSESSMENTS I 



*Note: True-False assessments are an effective measure when distinguishing fact from 
opinion. 



DIRECTIONS: Read each of the following statements and decide whether they are 
true or false. 



1 . An example of an alternative type of assessment is a portfolio assessment. 

2. A learning style assessment is used to determine current academic skills 

3. Results obtained from interest inventories can help students to make better 
educational and occupational choices. 

4. We should only administer diagnostic tests after standardized achievement tests. 

5. An aptitude test may be used to identify a student who is achieving poorly due 
to a motivational problem. 

6. Diagnostic tests measure a sample of content related to broad learning objectives. 

7. We should only give aptitude tests before instruction occurs. 

8 . The best type of assessment to determine how well a student has mastered specific 
content taught in school is an aptitude test. 

9. Students with disabilities who require reasonable recommendations both during 
testing situations and in the classroom are protected by legislation. 

10 Anecdotal records on students kept by teachers and portfolios (folders holding 
collections of student work) would be considered alternative assessments. 
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1 TRUE 

2 FALSE 

3. TRUE 

4 FALSE 

5 TRUE 

6 FALSE 

7 FALSE 

8 FALSE 

9 TRUE 



ANSWER KEY 

TYPES OF EDUCATIONAL ASSESSMENTS I 



A learning style assessment is used to determine the most effective way a 
student learns - for example, from a visual or an auditory approach. An 
achievement test would measure current academic skills. 



Although it may be helpful to have the results of an achievement test to 
identify broad strengths and weaknesses, a diagnostic test can be administered 
before an achievement test. For example, a diagnostic math test will be useful 
to both the student and the teacher in a math course where instruction is 
individualized. The TABE test offers some diagnostic information that 
increases the usefulness of the diagnostic test results. 



An achievement test measures broad learning objectives using a sample of 
learning tasks, while a diagnostic test measures specific content related to 
instructional objectives. 

While aptitude tests may be given before beginning instruction, they may also 
be administered when a teacher senses a discrepancy between a student’s 
ability to learn and his demonstrated achievement. 

Achievement tests measure what a student has learned during formal 
education, while aptitude tests measure potential for learning. 
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TYPES OF ASSESSMENTS USED IN EDUCATION II 

FILL-IN-THE-BLANKS 



DIRECTIONS: Complete the following statements by Ailing the blanks with the 
word or phrase needed. 

1 . Testing is a way in which teachers demonstrate accountability in the classroom. T ests 

typically used for this purpose include: 

2. In the State of Florida, academic skill tests for adults are required for students in adult 
general education programs. Give the name of a test used for this purpose. 



3. Performance-based instruction means, that teachers can demonstrate that students are 

learning the course objectives. This is an example of 

4. In the State of Florida, we require testing for students in postsecondary vocational 
training programs of 450 hours or more to ensure that these students possess basic 
academic skills. Training certificates are only awarded to those students who meet 

the minimum requirements. This is an example of 

testing. 

5. Aptitude tests can help to identify students whose achievement in the classroom is 

lower than their potential for success. Name a factor that may explain the discrepancy 
between achievement and potential : 

6 Assume that district-wide standardized achievement test results show that most of the 
students are significantly below national norms in reading Using this information to 
plan the number of new remedial reading courses needed would be important to what 
group of educators 9 
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